Catch-up funding 2020/21
Updated: April 2021
Many children—particularly those from disadvantaged backgrounds, or who are
vulnerable in other ways—will have been adversely affected by extended time away from school. Some will have
inevitably suffered from the traumatic loss of a loved one or struggled with the loss of familiar routines. In terms of
learning, many children may have been unable to access and engage fully with remote learning. Of course, some
children will have had a positive experience, able to make the most of home learning as well as additional family
time. However, the evidence suggests they are likely to be disproportionately from better-off backgrounds and
that, as a result, existing learning gaps will have widened.
This funding is targeted using guidance from:
https://educationendowmentfoundation.org.uk/public/files/Publications/Covid-19_Resources/Covid19_support_guide_for_schools.pdf engagement in the Kent EEFective Remote Education Project and Kent LA
guidance. The remainder of this funding remains ready to be utilised to support children once all children are able
to return to school, following another national lockdown.

Funding
Iwade funding: £50,400
Bobbing Funding: £16,800
Left to spend (as of March 2021) £36,015.93

Targeting academic gaps
The last set of outcomes which can be used are Spring 2019/2020 since it was not possible to produce an end of
year set. This is then compared to the outcomes recorded in Autumn 2020/2021.
I= Iwade
B=Bobbing
red x =opening gap
x= gap to be targeted
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Key priorities


Writing is lower performing than maths and reading, at expected and GD



Reading and maths at GD



Phonics (School Development Plan priority)

What our children need
All children need:


Strong teaching with a mastery curriculum which supports learning and remembering knowledge



Focus on getting writing back on track



Stretching the most able for greater depth in reading and maths



Embedded high quality, consistent teaching in phonics



Access to remote learning at home

Pupil Premium are a group with additional need to be targeted but they will also be supported by great teaching
and a mastery curriculum. See also the Pupil Premium Strategy.
Some children need:


Additional support for some SEND children who have struggled over lockdowns



Additional targeting for EYFS children who have missed long periods of time at nursery due to Covid



Additional targeting for year 1 and year 2 children who have missed up to 6 months of their infant
education
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Some children need:


Additional pastoral support to support mental health and wellbeing



Additional support to develop independence



Additional support for some children and families who have suffered bereavement or struggled during
lockdown



Support for transition (between lockdowns and returning to school – potentially moving up a year)

Page |3

Quality of teaching for all
Supporting strong teaching
EEF Rapid evidence assessment states that teaching quality is more important that how lessons are delivered.
How the catch up funding is spent: Ensure accurate assessment and
feedback results in gaps being rapidly identified and closed. Targeting
curriculum to develop mastery learning for all children and ensure all
teachers are confident in delivering this in person and remotely.

Desired outcome

Link to School
Development
Plan

Chosen action / approach



Ensure accurate assessment and
feedback results in gaps being
rapidly identified and closed



Curriculum is adapted and
continually reviewed to ensure the
best outcomes and mastery design
for all children
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Quality of
Education –
point b

How the effect of this on education attainment and wellbeing will be
assessed: Subject leader and year group monitoring. Discussions at
staff meeting





Cost:
£1,771.12

What is the evidence for this
approach?

How is it
monitored?

Curriculum Development Team supporting
feedback discussions and improving
processes
Staff CPD on effective feedback
Feedback reviewed in light of remote
education

EEF Toolkit: Feedback +8m

Follow up
discussions in
staff meeting

CPD for school leaders on remote education
curriculum and curriculum design in the light
of Covid
Initial development of a Trust digital strategy
to embed technological changes and identify
most effective use of EdTech to support
teaching and learning – add to Trust
Development Plan from 2021

EEF Toolkit: Mastery
learning +5m

Subject leader
and year
group
monitoring

EEF toolkit: digital mastery
+4m

Desired outcome

Link to School
Development
Plan

Staff meeting CPD on pedagogy
supports the delivery of the
curriculum so that children can know
and remember more

Quality of
Education –
point b

Chosen action / approach






Use of different approaches to
support content for learning

Full access to PE and physical
activity at home and at school
supports fitness and wellbeing

Quality of
Education –
point b



Quality of
Education –
point b







Virtual ‘visits’ for children to support
their topic in place of a school trip,
leading to deeper knowledge.
Loaning local resources to support
engagement and deep knowledge
due to inability to attend a school trip
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Quality of
Education –
point b





What is the evidence for this
approach?

How is it
monitored?

CPD through staff meetings on pedagogy –
retrieval practice, cognitive load, knowledge
organisers
Purchase of Tom Sherrington WalkThroughs
CPD pack for 3 years
Planned rollout from T5- focussing on key
elements for pedagogical CPD, with follow up
opportunities so changes become embedded
over time

EEF: Best evidence on
supporting students to learn
remotely

Subject leader
monitoring

CPD on Teams and apps which support
retrieval practice
Use of apps which support different subjects
delivery

EEF: Best evidence on
supporting students to learn
remotely

Staff feedback

AfPE subscription to support school staff with
planning suitable activities which can be
carried out with Covid mitigations
Ensure physical activity is part of remote
learning for those children learning at home

YST research identifies the
importance of PE and school
sport in supporting wellbeing

Staff feedback

Virtual zoo visit with Chester Zoo for year 6,
along with workshops and opportunities for
children to ask keepers questions
Fossils and Victorians artefacts loaned from
local museum

New findings highlight
importance of PE and school
sport in supporting the wellbeing
of young people | Youth Sport
Trust

Staff and pupil
feedback
Writing
outcomes

Desired outcome

Link to School
Development
Plan

Chosen action / approach

Increased teaching of online safety
as a result of greater use of social
media by children supports their
online behaviour, particularly in
upper key stage 2

Personal
development –
point c

Since return in March 2021 a number of incidents
have been shared by children of unacceptable online
behaviour with their friends.
 Additional teaching sessions and time to
discuss friendship issues and appropriate
behaviour in upper key stage 2
 Use of online behaviour plans where needed
 Discussions with a number of parents to gain
their support

What is the evidence for this
approach?

How is it
monitored?
CPOMS
incidents
Pupil
feedback in
class

Getting writing back on track
How the catch up funding is spent: Ensure suitable English schemes
are in place to develop mastery in English and in writing in particular so
that knowledge is well embedded. Ensure free writing opportunities are
developed.

Desired outcome

Link to School
Development
Plan

Curriculum review leads to gaps in
knowledge and skills being quickly
identified and addressed, so learning
is accelerated

Quality of
Education –
point b

Chosen action / approach





English scheme extended to Bobbing
school provides Trust consistency in
approach following trial at Iwade in
English mastery
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Quality of
Education –
point d

How the effect of this on education attainment and wellbeing will be
assessed: Writing outcomes over time. Free writing pieces produced



What is the evidence for this
approach?

How is it
monitored?
Discussions at
staff meetings
Year group
and teacher
feedback
Outcomes in
T2

Recovery curriculum in place for T1 and T2
as necessary so that teachers identify gaps
in knowledge and skills from previous year
groups and close these before moving on
Ongoing curriculum review to target ‘fewer
things in greater depth’ and continue to
develop mastery learning
Pathways to Read and Write for Bobbing to
continue successful rollout and support
mastery teaching

Cost:
£3,520

EEF Toolkit: reading
comprehension strategies
+6m

Staff meetings
Subject leader
monitoring

Desired outcome

Link to School
Development
Plan

Chosen action / approach



Purchase of additional Pathways units to
support revision on return in T4

What is the evidence for this
approach?

How is it
monitored?

EEF Toolkit: oral language
interventions +5m
EEF Toolkit: Mastery
learning +5m

Outcomes in
T4/T6

Stretching the most able for greater depth in reading and maths
How the effect of this on education attainment and wellbeing will be
assessed:

How the catch up funding is spent:

Desired outcome

Targeting for children to return to
GD is effective and rising
percentages of children are at GD
in reading and maths
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Link to School
Development
Plan

Chosen action / approach



Quality first teaching with a mastery
Discovery curriculum provides children with
opportunities to embed learning and
demonstrate GD knowledge and skills

What is the evidence for this
approach?

Cost:

How is it
monitored?
Pupil
outcomes

Access to remote learning at home
How the catch up funding is spent: Additional online resources to
support remote education and CPD for teachers, TAs and school
leaders

Desired outcome

Curriculum workbooks and additional
online tools support immediate
access to high quality learning at
home

Link to School
Development
Plan

Chosen action / approach




All class facing staff have use of a
laptop with appropriate facilities to
enable high quality remote education
Additional laptops for children to
support learning at home

Orders for DfE laptops placed and
laptops loaned to those children
most in need resulting in increased
uptake of remote education
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How the effect of this on education attainment and wellbeing will
be assessed:

What is the evidence for
this approach?

Cost:
£14,0176.73

How is it
monitored?
Interaction by the
children
Staff and parent
feedback

Purchase of workbooks to support teacher
planning and to give access to chn working
out of year group (SEND) and those parents
with limited tech, and teacher licence for
White Rose
MS forms survey to parents to gather
information around technology access



EEF Toolkit: Digital
technology +4m

Staff feedback



EEF: Best evidence on
supporting students to
learn remotely

Parent feedback
Remote education
engagement

Contribution towards the cost of upgrading
staff laptops
Ordered in January and finally delivered for use after
Easter
Purchase of 16 additional pupil laptops to
support learning at home
Ordered in January and finally delivered for use after
Easter



2 batches of laptops ordered and received –
51 in total across the Trust
Initial batch (33) arrived before January
lockdown – all loaned to families most in
need (FSM who chose not to attend school,
families under Social Services and those with
technology issues who did not attend school)

Parent feedback
Remote education
engagement

Desired outcome

Link to School
Development
Plan

Chosen action / approach

Remote education is high quality and
adaptive for all children informed by
educational research

Quality of
Education –
point a



Taking part in Kent Local Authority Kent
EEFective Project on remote education to
engage with research to inform the design of
our remote education provision

Engagement with wider school
communities to support curriculum
design and provision for remote
education
Engagement with EdTech
Demonstrator School – Danesfield –
rapidly upskills school staff in using
effective remote education platforms

Quality of
Education –
point b
L&M – point g



Engagement with KAH and KMA Remote
Education groups to share best practice



Engagement in DfE initiative for an EdTech
Demonstrator school since T3 2021
Re-enrolment in EdTech Demonstrator
programme T5 for the next academic year
Support from Danesfield in development
Digital Strategy

EEF Toolkit: Digital
technology +4m

Rollout of Microsoft Teams platform to all
pupils to support remote learning and
providing a method for peer communications
and a sense of belonging whilst learning at
home
Created parent guides to using Teams and
supporting children at home
Parent guide translated into Turkish for 1
family with limited English
Teachers pre-record teaching inputs and
share these with the chn, along with
assignments – they can then give feedback
to individual children or the whole class
Parents can contact the teachers directly
through the class email address

DfE remote education
expectations




Microsoft Teams is successfully
rolled out across the Trust
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What is the evidence for
this approach?

How is it
monitored?

EEF: Best evidence on
supporting students to
learn remotely

Feedback at staff
meetings,
informing CPD

EEF: Best evidence on
supporting students to
learn remotely

Feedback to Strat
meeting and
informing staff
CPD and strategy
Staff meeting
discussions
Impact on remote
education

Parent feedback
Staff feedback
Pupil feedback

Desired outcome

Link to School
Development
Plan

Chosen action / approach

What is the evidence for
this approach?

How is it
monitored?

Feedback from children in Feb 2021
Using Teams: “everything is in 1 place and easy to get to” “easier to type and send… more straight forward, easier to access work and ask questions” “I love the
praise” “My mum doesn’t like it, but I find it easier” “like getting feedback and support through daily calls”
What has been good about remote learning at home: “teachers can give more feedback and it is easier to contact them” “I like that teachers are doing videos
as we get to see them and have our work from them” “ “I like showing my parents how to use Teams – the videos are quick and easy to use – I can pause and
play them back when I need to” “daily calls”
How has the class email helped your learning: “my parents can contact my teacher if we have a question” “this lockdown teachers monitor us and talk to our
parents”
High quality resources support
Quality of
EEF Toolkit: Mastery
Staff feedback to
 Pathways to Home learning – supporting
development of English mastery at
Education –
learning +5m
English team
home learning with matching mastery
home
point d
Impact on
learning and reducing teacher workload
learning
Daily class catch-ups give all
EEF:
Best
evidence
on
Staff meeting
 Daily class catch-ups during lockdown or
children learning at home the
supporting students to
discussions
when whole class is self isolating
opportunity to interact with their
learn
remotely
Feedback from
 Weekly class catch-ups for times when small
peers and teachers
pupils
numbers of pupils are self isolating and the


rest of their class are attending school
‘Playground’ channel provides a secure
location for children

Feedback from children in Feb 2021
“Able to interact in the playground channel with other friends” “like catch up calls as I get to see and talk to my friends” “helps me feel I am in school, good to talk
to someone and know how they are doing” “love them! (daily calls) – seeing people cheers me up and makes me feel good”
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High quality, consistent teaching in phonics
How the catch up funding is spent: Purchasing additional resources to
support phonics practice at school and at home

Desired outcome

Link to School
Development
Plan

Reading and phonics given high
priority – children work back at age
expected quickly and phonics is well
embedded

Quality of
Education –
point d

How the effect of this on education attainment and wellbeing will
be assessed:

Chosen action / approach






Cost:
£1,023.00

What is the evidence for
this approach?

How is it
monitored?

Ongoing engagement with Kingsnorth
English Hub – phonics training FOC – NQT
phonics FOC – Year R phonics FOC
Webinar from English Hub on impact of
Covid on reading FOC
Richer Reading conference

EEF Toolkit: reading
comprehension strategies
+6m
EEF Toolkit: Phonics +4m

Year 2 phonics
outcomes

EEF Toolkit: phonics +4m

Additional phonics resources support
children’s consolidation in class

Quality of
Education –
point d



Purchase of additional Letters & Sounds
practical games and books to support
learning

Additional online e-books linked to
Letters and Sounds enable children
to access fully decodable texts at
home, with tracking for the teacher

Quality of
Education –
point d



Collins Big Cat Phonics e-library – as
recommended by Kingsnorth English Hub
(match funded)

Phonics checks in
school

Engagement by
the children by
teachers and
subject leader
discussions
Feedback from
pupils and staff

Online access to AR levelled books
Quality of
 Epic Reading – supports AR levelled texts
to support those children reading at
Education –
with online books
home where school books are less
point d
accessible, as well as topic based
texts and books to support reading
for pleasure
Pupil feedback from Feb 2021
“I like reading books on the computer – I know that I can read them by myself” “Love Epic books, choices of books, shorter books and comics” “Epic can be
difficult to use, but really enjoy it – choose from favourite genre, lots more to choose from, newer books – would like to be able to use it outside school hours” “like
story time with my teacher”
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Targeted academic support
Specific year groups
How the catch up funding is spent: targeting on specific year groups to
close their gaps and support children in catching up their missing
knowledge and skills

Desired outcome

Link to School
Development
Plan

EYFS children have high quality
movement through play opportunities
which also target PSED, maths and
literacy

Quality of
Education –
point e



Continuous provision implemented in
year 1 and year 2 (where need was
identified) accelerates learning,
closes gaps and support selfregulation
Year 5 & 6 children gaps close
rapidly to bring them back on track
for KS2 end points in English, SPAG
and Maths
Additional resources to support
PSHE/RSE lessons in light of the
pandemic

Quality of
Education –
point b
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Personal
Development –
point b

How the effect of this on education attainment and wellbeing will
be assessed: Through data outcomes and monitoring

Chosen action / approach

Cost:
£700

What is the evidence for
this approach?

How is it
monitored?

EYFS AfPE Learning through Play CPD for
the EYFS team
EYFS remote education webinar to inform
evidence based approaches for
implementation

EEF EYFS Toolkit: Playbased learning +5m

Impact on pupil
outcomes



Implement a continuous provision approach
in all year 1 classes to address missing
EYFS time and engage all children in
learning through play

EEF EYFS Toolkit: selfregulation strategies +5m
EEF EYFS Toolkit: Playbased learning +5m

Staff feedback
Pupil outcomes



Additional resources to support teacher
workload

Pupil outcomes
Staff feedback



Purchase of Christopher Winter resources as
recommended by PSHE association

Staff feedback
Pupil outcomes
and wellbeing



SEND
How the catch up funding is spent: Supporting rapid identification of
children with learning barriers. Additional support for some children.
Further CPD for class facing staff on effective teaching for SEND
children.

Desired outcome

Link to School
Development
Plan

SEN children are well supported,
under close direction of the class
teachers, the curriculum is not
diminished and children’s learning is
accelerated

Quality of
Education –
point c

Children with dyslexia are rapidly
identified through the use of an
online, games based tool

Quality of
Education –
point c
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How the effect of this on education attainment and wellbeing will
be assessed: Data outcomes, discussions with teachers and
measuring small steps of progress for each child.

Chosen action / approach








SEN TAs are deployed in class this
increasing the number of adults in class to
support small group tuition
Additional class teacher support for a group
of SEND pupils in Y3 working significantly
out of year group to target their gaps, through
close working with the class teacher
Online screening tool chosen for first stage
dyslexia screening
Additional CPD for SEN TAs in using
screening tools to support increased capacity
to identify children who may be struggling
with an unidentified barrier

Cost:
£175

What is the evidence for
this approach?

How is it
monitored?

EEF Toolkit: small group
tuition +4m

Termly review
through
discussion with
class teachers at
staff meeting

Ongoing review
by SENCo

Wider strategies
Additional pastoral support to support mental health and wellbeing
How the catch up funding is spent. Counselling and wellbeing support
for children to support anxiety and mental health on returning to school.
Ensuring a focus on meta cognition to support children who are learning
from home.

Desired outcome

Link to School
Development
Plan

Counselling provides emotional
support for children who have
struggled over lockdown

Personal
development –
point a

Chosen action / approach




Screen free days/sessions promote
learning away from an electronic
device – supporting wellbeing
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How the effect of this on education attainment and wellbeing will be
assessed. Impact on individual children on raised wellbeing and
engagement in class and learning.

What is the evidence
for this approach?

How is it monitored?

Staff feedback
Pupil outcomes over
time

Counsellor available in school one day per
week to provide support for the most
vulnerable children
FLO provides catch up with vulnerable
families during lockdown
Inclusion of screen free days/sessions in the
remote education timetable to promote
wellbeing
Class daily catch-ups during lockdown
support children’s wellbeing

Cost:
£9,918.22

EEF: Best evidence
on supporting
students to learn
remotely

Pupil and staff
feedback

Additional support to develop independence to support learning and at home
.How the catch up funding is spent: Time spent in discussing ways to
support independence in learning, re-establishing expectations in
school following lockdown and developing greater independence in
learning skills for all children

Desired outcome

Link to School
Development
Plan

Chosen action / approach



Developing metacognition skills for
all children to enable them to work
more independently

How the effect of this on education attainment and wellbeing will be
assessed. Impact on children who struggle to work independently in
class. Whole school impact on all children learning metacognition
skills.



Providing resources to support children to
work independently
CPD for staff on developing independence
skills

Cost: £

What is the evidence for
this approach?

How is it
monitored?

EEF: Best evidence on
supporting students to
learn remotely

Follow up
discussions in staff
meeting
Pupil outcomes

Additional support for some children and families who have suffered bereavement or struggled during lockdown
How the catch up funding is spent. Counselling and wellbeing support
for children to support anxiety and mental health on returning to school.
Ensuring a focus on meta cognition to support children who are learning
from home.

Desired outcome

Link to School
Development
Plan

Families have access to high quality
support for both parents/carers and
children so that they recover from
lockdown/pandemic

Personal
development –
point a

P a g e | 15

How the effect of this on education attainment and wellbeing will be
assessed. Impact on individual children on raised wellbeing and
engagement in class and learning.

Chosen action / approach





Building links with local counselling service to
extend their family support services – Parent
Pod sessions for parents
Extending counselling services in school –
provision of ‘Talk Time’ and additional
counselling for T5 and 6 initially

What is the evidence
for this approach?

Cost: £100

How is it monitored?

Desired outcome

Link to School
Development
Plan



Staff are able to offer initial support
for families suffering with
bereavement

Additional counselling support is in
place for children to boost capacity
offered in-house. This effectively
supports children with wellbeing

Chosen action / approach



Personal
development –
point c





What is the evidence
for this approach?

How is it monitored?

Bereavement guide written for families to
help parents talk to their children
Bereavement policy written for school staff
Online CPD for 3 members of staff to offer
initial bereavement support

Incidents on CPOMs
Parent feedback
Positive impact on
pupil progress

Additional support in community with a
member of the wellbeing team to increase
informal support for children
External counselling service appointed –
offering ‘talk time’ so children can ask to see
a counsellor to talk informally, as well as
additional formal counselling sessions

Feedback from
children
Reduced incidents
reported on CPOMS
Feedback from
parents

Support for transition (between lockdowns and returning to school)
How the effect of this on education attainment and wellbeing will be
assessed.

.How the catch up funding is spent

Desired outcome

Link to School
Development
Plan

All children settle quickly back into
school routines, gaps in learning are
identified and closed. Curriculum
focusses on securing learning over
lockdown initially.

No

Chosen action / approach
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Curriculum focus on securing learning from
previous 2 terms, particularly learning over
lockdown since this will vary hugely for the
children learning at home
Re-establish routines to provide structure for
the children
FLO providing support to vulnerable
children/FSM families where children not
attending schools (despite being invited) or

What is the evidence for this
approach?

Cost: £

How is it
monitored?
Staff feedback

Desired outcome

Link to School
Development
Plan

Chosen action / approach

What is the evidence for this
approach?

How is it
monitored?

having little engagement in school work on
Teams or Tapestry.

Research report was written as part of pupil views of returning to school in November 2020 - A collaborative project between Southend and Nottingham
Educational Psychology Services, with research assistants across the U.K. These research questions were sent directly to our families – over 200 responded and
represent all year groups.
Pupils’ Emotions Regarding School






Approximately 30% of respondents found it hard to return to school in Sept after the 1st lockdown.
Approximately 70% respondents described the return as ‘OK’ or better.
68% reported positive feelings about being in school.
The majority of pupils reported that they had someone in school they could talk to if they had a problem (64% an adult, 80% a friend).
Several Timu students expressed that being reunited with their friends or with individual teachers was their main motivation to return to school.

Pupils’ Views on Safety



More than half of pupils feel that their school is a safe place to be.
Of the 24% who said they disagreed that school was a safe place to be, some elaborated that they felt it was unsafe for any schools to be open, rather than
issues with their school specifically.
 One TIMU student stated that there were some parents who entered the school grounds without masks/adhering to social distancing rules, which made
them feel unsafe
 Some suggested that they would feel safer if teachers wore masks.
 Some mentioned they felt anxious that they would be responsible for spreading the virus to vulnerable family members.
This fits with some feedback from pupils in Feb 2021 where they had concerns about all the children being in school
Pupils’ Views About Learning



60% of students feel that they are supported in their learning.
More than half feel confident in their learning.
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Moving forward, most pupils said they would favour the idea of a mixture of in-school and online learning.
Other suggestions promoted by TIMU students were:
o A quiet reading/calm area available to all year groups
o More choice for students in the way they learn
o More / improved outdoor space and facilities
o Staggered start/end times to continue/be extended further
o Smaller class sizes
o Teachers to be more understanding of student wellbeing/worries

Some of these suggestions match those views given by classes when asked about lunchtime and playtime provision. Additionally, about the positive feedback
pupils have about working in smaller groups in school (as they did during lockdown)
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